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 1- Which of the following is a case of epenthesis? 

1) beet … peet 2)  shoe … chew 

3) thumb … sum 4) please … puhlease 

 2- Which of the following is not a case of assimilation? 

1) dog … gog 2) bunny … nunny 

3) yellow … lellow 4) swing … fwing 

 3- Which statement is true about the following list of words: piano, tycoon, liaise, babysit? 

1) The two first words are instances of borrowing and the two last of backformation.  

2) The two first words are instances of conversion and the two last of compounding.  

3) The two first words are instances of blending and the two last of conversion.  

4) The two first words are instances of borrowing and the two last of acronyms. 

 4- Which maxim is violated in the following context? 

 A has betrayed a top-secret of his friend B to a business rival. B said to his audience who knows 

what A has done to B: A is a fine friend. 

1) Maxim of Quantity 2) Maxim of Quality 

3) Maxim of Manner 4) Maxim of Relevance 

 5-Which of the following is FALSE? 

1) In recursion, each noun phrase has the potential to generate a prepositional phrase, which may generate 

another noun phrase, which may generate another prepositional phrase. 

2) A form of communication that arises when people come into contact sharing no common language is known 

as pidgin. 

3) Chomsky’s linguistic competence refers to language user’s grammatical knowledge of syntax, morphology 

and phonology, as well as social knowledge about how and when to use utterances appropriately. 

4) The theory that language determines other aspects of culture since language provides the categories through 

which social reality is defined and constructed is called the Sapir- Whorf hypothesis. 

 6- Which of the following expressions is NOT structurally ambiguous? 

1) Flying planes can be dangerous. 

2) We met an English history teacher. 

3) These are designed for small boys and girls. 

4) The parents of the bride and groom were waiting outside. 

 7- Which of the following is FALSE? 

1) Entailment is not a pragmatic concept. 

2) Speakers not sentences have presuppositions 

3) Words that add meaning to the sentence are known as function words. 

4) Grammar is broader than syntax. It involves syntax, semantics, and pragmatics. 

 8- Which of the following is a case of entailment? 

1) It isn’t funny that he came late. He came late. 

2) Are you still such a bad motorist? You were a bad motorist. 

3) We imagined that we were in the village. We weren’t in the village. 

4) The president of this country is a bachelor. The president of this country is unmarried. 



 

 

  انگلیسی زبانآموزش  پاسخنامهسؤالات و              521

 ـدكتري 5082 )كد  )79 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 دكتري يكمدرسان شريف رتبه 

 9- Which of the following refers to a boundary line between regions that vary in a particular linguistic feature?  

1) Dialect 2) Diglossia  3) Isogloss  4) Sociolect 

 10- What are the spatial deictic expressions used in I am busy now so you can’ t visit me. Come back later? 

1) now , later 2) come back 

3) I, you 4) you 

 11-Which of the following is a derivational morpheme? 

1) -ation in vocalization 2) - ation in vacation 

3) -ation in nationality 4) - ation in station 

 12- Which of the following is NOT related to coherence? 

1) Allows the reader to make sense of the text because concepts and relations are mutually accessible and 

relevant. 

2) The grammatical and lexical relationship between different elements of a text which hold it together 

3) The semantic unity created between the ideas, sentences, paragraphs and sections of a piece of writing. 

4) A semantic property of discourse formed through the interpretation of each individual sentence relative to 

the interpretation of other sentences, with "interpretation" implying interaction between the text, the reader and 

the writer 

 13-Which of the following is used in the following sentence: What do you think about this: Mom's 

getting married? 

1) Ellipsis 2) Substitution 

3) Cataphoric relation 4) Conjunction 

 14- What distinguishes pragmatics and semantics is whether …………. is considered. 

1) context 2) speech act  3) reference  4) usage 

 15- If an act is performed which is a consequence of or a change brought about by an utterance, it is 

known as …………. . 

1) an illocutionary act 2) a performative act  3) a perlocutionary act  4) a locuctionary act  

 16- If we think of a sentence as what people say in the course of communication, it becomes a(an) ……………… . 

1) constative 2) directive  3) expression  4) utterance 

 17- In …………. a descriptive grammar begins with a deep structure that is semantic and consists of 

combinations of semantic features and semantic relations. 

1) Generative syntax  2) Generative semantics  

3) Interpretive theory  4) Interpretive semantics 

 18- Which of the following is TRUE? 

1) The meaning of a sentence is abstract, but context-dependent.  

2) The illocutionary act is the act performed in saying something.  

3) There is no distinction between a constative and a performative.  

4) Pragmatics treats the meaning of language as something intrinsic and inherent 

 19-Which of the following is NOT a case of proform test?   

1) The man stole the money and disappeared  

2) What do you think of John? I can't stand him.  

3) Have you ever been to Kerman? No, I’ve never been there.  

4) Mary will open the gate with her credit card and John will do so, too. 

 20- Which of the following sentences does not help to test the constituency of eat the apples in the sentence 

John could eat the apples? 

1) Eat the apples John certainly could! 2) What could John do? Eat the apples 
3) John could do it.  4) John could eat them.  
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1- Choice "4" 

Epenthesis is the process of inserting a consonant or a vowel. In option 4, /u/ is inserted into /pliz/ resulting in 

/puliz/. 

 
 

2- Choice "4" 

When two sound segments occur in sequence and some aspect of one segment is taken or “copied” by the other, the 

process is known as assimilation. In this item, the first three choices are cases of regressive assimilation where an 

earlier sound is affected by a later sound. In option 1, /d/ is affected by /g/ and becomes /g/. In 2, /b/ is affected by 

/n/ and becomes /n/. 

 
 

3- Choice "1" 

Borrowing is the process of taking over of words from other languages. Throughout its history, the English 

language has adopted a vast number of words from other languages, including croissant (French), dope (Dutch), 

lilac (Persian), piano (Italian), pretzel (German), sofa (Arabic), tattoo (Tahitian), tycoon (Japanese), yogurt 

(Turkish) and zebra (Bantu). Thus options 2 and 3 are out.  

Backformation is also a process where a word of one type (usually a noun) is reduced to form a word of another 

type (usually a verb). A good example of backformation is the process whereby the noun television first came into 

use and then the verb televise was created from it. Other examples of words created by this process are: donate 

(from ‘donation’), emote (from ‘emotion’), enthuse (from ‘enthusiasm’), liaise (from ‘liaison’) and babysit (from 

‘babysitter’). 

 
 

4- Choice "2" 

Grician Maxims: 

The maxim of quantity, where one tries to be as informative as one possibly can, and gives as much information 

as is needed, and no more. 

The maxim of quality, where one tries to be truthful, and does not give information that is false or that is not 

supported by evidence. 

The maxim of relation, where one tries to be relevant, and says things that are pertinent to the discussion. 

The maxim of manner, when one tries to be as clear, as brief, and as orderly as one can in what one says, and 

where one avoids obscurity and ambiguity. 

In this item, the speaker is not telling the truth, thus violating or technically speaking flouting quality maxim. 

 
 

5- Choice "3" 

“Social knowledge” has no place in Chomsky’s notion of linguistic competence. Chomsky’s theory of linguistic 

competence is actually a theory of grammatical competence. Unlike Halliday who questions the Chomskyan notion 

of competence and seeks to replace it, Hymes seeks to expand it. For Chomsky, competence is a mental structure of 

tacit knowledge possessed by the idealized speaker–hearer, but for Hymes, it is that plus the communicative ability 

to use a language in concrete situations. 

Because both Chomsky and Hymes accept and use the notion of competence, it is instructive to compare it in its 

broadest terms. Chomsky’s notion is limited to the tacit knowledge of formal linguistic properties possessed by the 

idealized speaker–hearer. Hymes’ notion goes well beyond that to include actual knowledge and ability possessed 

by the language user. Furthermore, Chomsky’s notion is biologically based, whereas Hymes’ is more socially 

based. “The former is purely individual, the latter is mainly social. The former concerns form; the latter concerns 

function. The former characterizes a state; the latter involves processes”. 
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6- Choice "1" 

Option 1 is a case of function ambiguity. The two interpretations of this choice include:  

 " Flying planes are dangerous" applies to the situation where ‘Flying’ is an adjective, referring to planes that 

are up in the air as opposed to being on the ground. 

 " Flying planes is dangerous" applies to the situation where ‘Flying’ is a gerund and refers to the 

pilot’s occupation of flying a plane. 

 
 

7- Choice "3" 

Languages make an important distinction between two kinds of words—content words and function words. Nouns, 

verbs, adjectives, and adverbs are the content words. These words denote concepts such as objects, actions, 

attributes, and ideas that we can think about like children, anarchism, soar, and purple. Content words are 

sometimes called the open class words because we can and regularly do add new words to these classes.  

Other classes of words do not have clear lexical meanings or obvious concepts associated with them, including 

conjunctions such as and, or, and but; prepositions such as in and of; the articles the and a/an, and pronouns such as 

it. These kinds of words are called function words because they specify grammatical relations and have little or no 

semantic content. 

 
 

8- Choice "4" 

Options 1 and 2 are cases of presupposition. Option 3 is neither a case of presupposition nor of entailment. And 

option 4 is a case of entailment because it does not remain under negation. 

 
 

9- Choice "3" 

Isogloss is a line on a map separating two areas in which a particular linguistic feature is significantly different, 

used in the study of dialect. 

 
 

10- Choice "2" 

In all languages, the reference of certain words and expressions relies entirely on the situational context of the 

utterance, and can only be understood in light of these circumstances. This aspect of pragmatics is called deixis 

(pronounced “dike-sis”). Deictic expressions are classified as follows:  

 Person or personal deictic expressions: which include pronouns such as I, he, you and expressions such as this 

child.  

 Time or temporal deictic expressions: which include expressions such as then, next week, this time, tomorrow, etc. 

 Place or spatial deictic expressions: which include expressions such as here, there, this city, etc.  

Thus in this item, option 1 is an instance of time or temporal deixis and options 3 and 4 are cases of person or 

personal deixis. And option 2 is also a case of place or spatial deictics.  

 
 

11- Choice "1" 

We use derivational morphemes to make new words or to make words of a different grammatical category from the 

stem. For example, the addition of the derivational morpheme -ness changes the adjective good to the noun 

goodness. The noun care can become the adjectives careful or careless by the addition of the derivational 

morphemes -ful or -less. Thus one distinguishing characteristic of these morphemes is that they mostly change 

part of speech. In option 1, by adding –ation to the verb vocalize, one can form the noun vocalization; thus, -ation 

in this option is an instance of a derivational morpheme. 
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12- Choice "2" 

Coherence is:  

1. the way a text makes sense to the readers and writer through the relevance and accessibility of its configuration 

of concepts, ideas and theories.  

2. the semantic unity created between the ideas, sentences, paragraphs and sections of a piece of writing.  

3. a semantic property of discourse formed through the interpretation of each individual sentence relative to the 

interpretation of other sentences, with "interpretation" implying interaction between the text, the reader and the 

writer. 

4. a property that a reader will discern in the text.  

Cohesion is: 

 the grammatical and lexical relationship between different elements of a text that hold it together 

 
 

13- Choice "3" 

Anaphora: A pro-form that makes a textual connection to something previously referred to: 

Ali was running fast. He didn’t want to miss the bus. (“He” refers to “Ali”) 

Cataphora: A pro-form that makes a textual connection to what is to come: 

I said this: Don’t do that! (“this” refers to “Don’t do that”) 

Exophora: A pro-form that points to something outside the language of the text, which is only understood in the 

context: 

Look at that!  

*” That” refers to something we cannot understand unless we are present in the context! 
In this item, this refers to mom’s getting married. Thus it is a case of cataphora.  

 
 

14- Choice "1" 

 Unlike semantics which deals with conventional meaning, pragmatics deals with aspects of meaning which are not 

looked up but which are worked out on particular occasions of use. Pragmatics is more concerned with intended 

speaker meaning as it is sometimes referred to. It is the study of the invisible meaning and is concerned with the 

interpretation of linguistic meaning in context.  

 
 

15- Choice "3" 

Every speech act that we perform has three components, which Austin calls locution, illocution, and perlocution. 

The first refers to a propositional statement, the second to its intended meaning, and the third to its expected 

response. The act of saying something, in and of itself, is a locutionary act. It is no more than a string of words 

containing phonological (sounds), syntactic (grammar), and semantic (word meaning) elements put together in a 

systemically acceptable sequence. In performing a locutionary act, one often performs such an act as “asking or 

answering a question, giving some information or an assurance or a warning, announcing a verdict or an intention, 

pronouncing sentence, making an appointment or an appeal or a criticism, making an identification or giving a 

description, and the numerous like” (Austin, 1962, pp. 98–99). The perlocutionary act is the effect or the 

consequence of an utterance in a given situation. 

To illustrate a speech act, take a simple and short utterance, Move it. Here the locutionary act is the act of saying 

move it meaning by move move, and referring by it to the object in question. If we assume an appropriate context, 

the illocutionary act in this case is an act of ordering (or, urging or advising, or suggesting, etc., in different 

contexts) somebody to move it. The perlocutionary act, again assuming an appropriate context here, is the act of 

actually moving it. 

 
 

16- Choice "4" 

If we think of a sentence as what people say in the course of communication, it becomes an utterance.  

 
 

17- Choice "2" 

Generative semantics accounts for meaning directly, not through syntactic structure. In generative semantics, a 

descriptive grammar begins with a deep structure that is semantic and, to some extent, pragmatic. This deep 
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structure consists of combinations of semantic features, semantic relations, performatives, and presuppositions. 

Deep structures are then subject to lexical insertions and transformations to ultimately yield surface structures, 

which then serve as the structures to which the rules of the phonological component apply. 

 
 

18- Choice "2" 

Another way to put the three terms of locutionary, illocutionary and perlocutionary is as follows:  

 locutionary act is the act of saying something 

 illocutionary act is an act performed in saying something 

 perlocutionary act is an act performed by saying something. 

 
 

19- Choice "1" 

In linguistics, a pro-form is a type of function word or expression that stands in for (expresses the same content as) 

another word, phrase, clause or sentence where the meaning is recoverable from the context. They are used either 

to avoid repetitive expressions or in quantification (limiting the variables of a proposition). 

Option 2: John → him  

Option 3: To Kerman → there  

Option 4: Open the gate with her credit card → do so 

 
 

20- Choice "4" 

There are three kinds of evidence for constituents:  

1. Replacement: this concerns the fact that a group of words may be replaced by a single word. In this item, choice 

3 represents replacement as the verb phrase eat the apples is replaced by a form of the verb do.  

2. Stand alone: a constituent can stand alone. E.g. What do you need? A chair.  Thus in this item, option 2 

represents stand-alone evidence. 

3. Movement:  this concerns the movement of phrases, in the sense that they may appear in different places. Thus 

option 1 is a case of movement as the phrase eat the apples moves to an initial position. 

 
 

21- Choice "4" 

An assessment is useful for as long as it: 

 Promotes equitable decisions 

 Has beneficial consequences 

 Is free of bias 

It should be noted that, a useful assessment can be either large-scale or small-scale. In simple terms, usefulness is 

not reliant on the scale of its implementation. 

 
 

22- Choice "3" 

Bachman and Palmer present two terms related to assessment: systematicity and substantive grounding. When 

assessment is systematic, it means that the assessment is “designed and carried out according to clearly defined 

procedures that are methodical and open to scrutiny by other test developers” (Bachman & Palmer, 2010, p.20). 

That assessment is substantively grounded means that it is “based on a recognized and verifiable area of content, 

such as a course syllabus” (Bachman & Palmer, 2010, p.20). In other words, the two main elements of assessment 

are what is being assessed and how is it being assessed. Both must be included in a valid test situation. 

 
 

23- Choice "1 & 4" 

Bachman and Palmer identify three common misconceptions about language proficiency tests: 

1-Believing that there is one “best” way to test language ability for any given situation, and thus having 

unreasonable expectations about what language tests can do and what they should be. 

2-Believing that language test development depends on highly technical procedures and should be left to experts. 

3- Believing that a test is either “good” or “bad”, depending on whether it satisfies one particular quality (Bachman 

& Palmer, 2010, p. 8). 

Options 1 and 4 are actually alternatives to these misconceptions. 

 
 

https://en.wikipedia.org/wiki/Locutionary_act
https://en.wikipedia.org/wiki/Perlocutionary_act
https://en.wikipedia.org/wiki/Linguistics
https://en.wikipedia.org/wiki/Function_word
https://en.wikipedia.org/wiki/Word
https://en.wikipedia.org/wiki/Phrase
https://en.wikipedia.org/wiki/Clause
https://en.wikipedia.org/wiki/Sentence_(linguistics)
https://en.wikipedia.org/wiki/Meaning_(linguistics)
https://en.wikipedia.org/wiki/Quantifier_(linguistics)
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19- Which item is correct with regard to presuppositions? 

1) John found a veterinarian for his cat: pragmatic presupposition, semantic presupposition 

2) Corporate subsidies and tax cuts should be done away with by the said company:  

pragmatic presupposition 

3) John bought a more recently published book for the exam: NO pragmatic presupposition 

4) Samantha patented her new invention: NO semantic presupposition 

20- In a ………, the tip of the tongue simply moves up to contact the roof of the mouth in the dental or 

alveolar region, and then moves back to the floor of the mouth along the same path.  

1) laminal 2) dorsum 3) tap 4) flap 

21- Evidence-centered design (ECD) used in test development and validation belongs to the ….. 

approach to language testing.  

1) critical 2) authentic 3) systematic 4) psychometric 

22- Which of the following is NOT a valid argument for integration of language skills while assessing 

them?  

1) Language can be defined as an overarching ability, rather than as separate components. 

2) Grammatical and lexical competences do not have any psychological reality. 

3) Skill integration is important for authentic language use. 

4) Some processes involved in language skills are shared. 

23- Which statement is TRUE about the weak form of second language performance assessment?  

1) Language is the means for fulfilling the task requirements rather than an end in itself. 

2) Assessment is made on the basis of the extent to which the actual task itself has been achieved. 

3) Tasks are used to elicit language to reflect the kind of real-world activities learners will  

be expected to perform. 

4) The focus of the assessment is less on the task and more on the language produced by the candidate. 

24- Kramsch has recently expanded the constructs of communicative competence and ……… 

competence to what she has termed ……… competence. 

1) symbolic, interactional 2) interactional, symbolic 

3) interactional, interlinguistic 4) interlinguistic, interactional 

25- Which statement is NOT true based on the following listening comprehension test item? 

A: Hello Rita. This is Mr. Smith at the office. Is John feeling any better today?  

B: Oh yes, Mr. Smith. He's feeling much better now. But the doctor says he’ll have to stay in bed until Monday.  

Question: Where is John now?  

(A) At the office (B) On his way to work 

(C) Home in bed (D) Away on vacation 
 

1) Choice C is a completely faulty item because John's bed is obviously in hospital. 

2) John's location cannot be derived solely from the linguistic context of the input. 

3) Choice C is designed to measure the ability to decode meaning by mapping it onto an extralinguistic 

context. 

4) This test item could have been a clearer example of meaning extension had choice (C) been worded “At 

home".  



 

 

 

  انگلیسی زبانآموزش  پاسخنامهسؤالات و              981

 ـدكتري 5082 )كد  )99 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 دكتري يكمدرسان شريف رتبه 

26- The most recent aptitude test High-Level Language Aptitude Battery (Hi-LAB) measures three areas 

of ……  

1) grammatical sensitivity, inductive learning, and phonetic sensitivity 

2) morphological sensitivity, working memory, and inductive learning 

3) executive functioning, memory, and phonemic awareness 

4) cognitive sensitivity, memory, and phonemic awareness 

27- Alternative  assessment  is  rooted  in  a  cultural,  epistemological,  and  axiological perspective that 

is fundamentally different from that of traditional testing in all of the following cases EXCEPT…..  

1) multiple assessment procedures 

2) the emphasis on learning products or scores 

3) the implicit nature of stakeholder relationships 

4) the requirements for reliability and arguments for validity 

28- In the past, the testing of listening comprehension was limited to the examiner's oral presentation of 

linguistic input, either live or prerecorded, to a room full of examinees. Which contribution from technology 

to language assessment is likely to have solved this problem?  

1) Corpus linguistics is used to inform the design and validation of language assessments. 

2) Technology has recently prompted test developers to reconsider the constructs that they test. 

3) Natural language-processing technologies are being used for evaluating learners' spoken and written 

language. 

4) By evaluating examinees’ responses immediately as they are entered, a computer-adaptive test avoids items 

that are either too easy or too difficult. 

29- Within the network of inferences   linking test performance to   a score-based interpretation and use, 

the extrapolation inference connects ….. 

1) an observed score to a true score and assumes that performance on language tasks is consistent across 

similar tasks in the universe, test forms, and occasions  

2) test performance to an observed score, hinging on the assumptions that performance on a language test is 

obtained and scored appropriately to measure intended language abilities 

3) test tasks to test performances and is based on the assumption that test tasks are relevant to and 

representative of real-world tasks in the target domain  

4) the theoretical score interpretation to the domain score interpretation and is based on the assumption that 

a theoretical construct accounts for performances on test tasks 
 

 

 

 

 

30- The argument-based approach to validation is suited for …….. 

1) diagnostic, dynamic, and stealth assessments 

2) classroom-based assessment and for local use of standardized assessments 

3) contexts where the priority is to provide useful information for score users to make decisions that have 

medium to heavy consequences on test takers 

4) situations where assessment is relatively unimportant for test takers and providing information for score 

users is not of paramount importance 
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20- Choice "3"  

Sazemane Sanjesh declares choice “4” correct.  

In a tap, the tip of the tongue simply moves up to contact the roof of the mouth in the dental or alveolar region, and 

then moves back to the floor of mouth along the same path. In a flap, on the other hand, the tip of the tongue is first 

curled up and back in a retroflex gesture, and then strikes the roof of the mouth in the post-alveolar region as it 

returns to its position behind the lower front teeth.  

 
 

21- Choice "3"  

Shin (2012) proposed four approaches to item writing including psychometric, authentic, systematic, and critical 

approaches. Among these approaches, the systematic approach which conceptualizes test design as a system 

endorses the use of Evidence-centered Design (ECD) in developing test tasks/items.  

 The critical approach looks at testing from a socio-political lens or perspective. It treats tests as political tools 

within a context of power struggles. 

 The authentic approach which is grounded in qualitative, subjective, and process-oriented view of testing 

favors integrative, authentic, communicative, pragmatic, and real-life testing items. 

 Psychometric approach grew out of positivist paradigm and has an objective, quantitative, and outcome-

oriented view of testing. 

 
 

22- Choice "2"  

As pinpointed by Plakans (cited in Fulcher & Davidson, chapter 17) several hypotheses related to skill integration 

are shaped in the literature: (a) language can be defined as an overarching ability, rather than as separate 

components, (b) skill integration is important for authentic language use, and (c) skills can be combined because 

they share processes. 
 

 

 
 

23- Choice "4"  

McNamara (1996) makes a distinction between strong and weak forms of second language performance 

assessment, based on the criteria used for judging the performance. In the “strong” sense, assessment is made on 

the basis of the extent to which the actual task itself has been achieved, with language being the means for fulfilling 

the task requirements rather than an end in itself. In the “weak” sense, the focus of the assessment is less on the 

task and more on the language produced by the candidate, with the task serving only as the medium through 

which the language is elicited – successful performance of the task itself is not the focus of the assessment. 
 

 
 

24- Choice "2"  

Kramsch has expanded further the constructs of communicative competence and interactional competence to 

what she has termed “symbolic competence” (see Kramsch, 2006). In her conceptualization, knowledge of and 

engagement with the systems of culture associated with language provide the basis for understanding the ways in 

which users of the language establish shared meanings, how they communicate shared ideas and values, and how 

they understand the world. 

 
 

25- Choice "1"  

Oller (1979) attempted to do an inferencing item as what follows: 

Man’s voice: Hello Mary. This is Mr. Smith at the office. Is Bill feeling any better today? 

Woman’s voice: Oh yes, Mr. Smith. He’s feeling much better now. But the doctor says he’ll have to stay in bed 

until Monday. 
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Third voice: Where is Bill now? 

A) At the office. 

B) On his way to work. 

C) Home in bed. 

D) Away on vacation. (Oller, 1979, p. 47) 

Here, choice (C) is designed to measure the ability to decode meaning by mapping it onto an extralinguistic context 

(i.e., implied pragmatic meanings) as Bill’s location cannot be derived solely from the linguistic context of the 

input, but from the presupposition that Bill’s bed is in his home (i.e., he could have a bed in his office). 

Nonetheless, this item could have been a clearer example of meaning extension had distractor (C) been worded At 

home. 

This approach to assessment supported Oller’s proposal to use “integrative” or “pragmatic” tests to measure a 

learner’s “pragmatic expectancy grammar,” defined as a “psychologically real system that sequentially orders 

linguistic elements in time and in relation to the extralinguistic contexts in meaningful ways” (p. 34). 

 
 

 

26- Choice "3"  

The most recent aptitude test developed under the sponsorships of the DoD is the Hi-LAB (Linck et al. 2013).The 

Hi-LAB consists of 11 measures testing executive functioning, memory, and phonemic awareness. Each of these 

three skills is associated with more than one test, and all tests were delivered on a computer. 
 

 

 

 

 

 

 

 
 

27- Choice "1"  

Lynch and Shaw (2005) took a paradigmatic view that alternative assessment was rooted in a cultural, 

epistemological, and axiological perspective that is fundamentally different from that of traditional testing in (1) 

the requirements for reliability and arguments for validity, (2) the implicit nature of stakeholder 

relationships (e.g., tester and test taker versus teacher and learner), and (3) the emphasis on learning products or 

scores rather than learning as an ongoing process. They argued that traditional tests and testing culture promote 

test-only strategies, whereas alternative assessment is informed by an assessment culture, which draws on multiple 

sources of evidence, drawn over time, to support learning and decision-making. 

 

 
 

28- Choice "2"  

According to Chapelle and E. Voss (2010), technology has prompted test developers to reconsider the 

constructs that they test. One example is the use of multimedia in testing listening comprehension. In the past, the 

testing of listening comprehension was limited to the examiner’s oral presentation of linguistic input, either live or 

prerecorded, to a room full of examinees. Such test methods can be criticized for their failure to simulate listening 

as it occurs in many contexts, where visual cues are also relevant to interpretation of meaning. The use of 

multimedia provides test developers with the opportunity to contextualize aural language with images and to allow 

examinees to control their test-taking speed and requests for repetition. 
 

 

 

 
 

29- Choice "4" 

As Kane (1992, 2004) maintained regarding the network of inferences linking test performance to a score-based 

interpretation and use, domain description, links test tasks to test performances and is based on the assumption that 

test tasks are relevant to and representative of real-world tasks in the target domain. The second inference, 

evaluation, connecting test performance to an observed score, hinges on the assumptions that performance on a 

language test is obtained and scored appropriately to measure intended language abilities, not other irrelevant 
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factors. The third link, generalization, relates an observed score to a true score and assumes that performance on 

language tasks is consistent across similar tasks in the universe, test forms, and occasions. The fourth link, 

explanation, connecting a true score to a theoretical score interpretation, bears on the assumption that a theoretical 

construct accounts for performances on test tasks. The next link, extrapolation, connects the theoretical score 

interpretation to the domain score interpretation and is based on the assumption that a theoretical construct 

accounts for performances on test tasks. 
 

 
  Links in an interpretative argument (Adapted based on Chapelle et al. 2008) 

 

 
 

30- Choice "3"  

The applications of the argument-based approach to the validation of language tests are growing (Chapelle et al., 

2008). However, controversies have been raised regarding the fit of this approach for classroom-based assessment 

(Moss, 2003) and for local use of standardized assessments (Moss, 2013). The argument-based approach to 

validation may be better suited for assessment contexts where the priority is to provide useful information for 

score users to make decisions that have medium to heavy consequences on test takers and other 

stakeholders, and new validation perspectives and paradigms are needed for classroom assessments (Moss, 2003). 
 

 
 

31- Choice "1"  

According to Lazaraton (2002), in the interviewer and the test candidate’s “co-constructed” discourse: 

 Interviewers, through their talk and behavior (such as supplying answers, simplifying task directions, 

completing or correcting test taker responses, and rephrasing questions), bring unpredictability into the 

encounter, thus threatening test reliability. 

 Test takers do not always produce the sorts of language or use it in ways that the test developers predict 

intuitively in test design. 

 As a genre, language assessment interviews do “share features with conversations [but] they are still 

characteristically instances of interviews of a distinctive kind for the participants (Lazaraton 2002, p. 15). 

 Pair and group orals, where test takers talk with one or more other test takers (instead of or addition to 

engaging with the interviewer), have gained popularity for several reasons: they approximate pair and group 

class activities; the power differential between interviewers and test takers is reduced; and a broader range of 

speech functions are displayed in peer talk when compared to interviewer-test taker talk. 

 Pair and group test talk has been shown to be influenced by gender, personality, proficiency, and 

acquaintanceship, but the relationship between these variables, discourse produced, and outcome test scores is 

still not well understood. 
 

 

 

 

 
 

 

 

https://link.springer.com/referenceworkentry/10.1007%2F978-3-319-02326-7_14-1#CR14
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29- Recent advances in item response theory and computer adaptive testing have made it possible to 

administer certain types of language tests in a way that ……… 

1) identifies the kind of language use that we choose to adopt as the norm to be tested 

2) minimizes the mismatches between cognitive abilities and the pragmatic abilities of test takers 

3) emphasizes the authentic performance of test takers in real life situations 

4) maximizes the fit between the difficulty levels of items and the ability levels of test takers 

30- A major concern in the design and development of language tests, is to minimize the effects of 

random factors and test method facets which are the primary concern of ………, and personal attributes 

that are not part of the language ability tested, which are the sources of ………. . 

1) test bias - test invalidity  2) test validity - test invalidity 

3) test bias - test reliability  4) test reliability - test invalidity 

31- What is the T score of a student who scored 61 in a distribution, where M=41 and S=10? 

1) 60 2) 70 3) 80 4) 90 

32- Many language teachers see their role as assessor as contributing to ………. validity which suggests 

that the integration of evidence including demographic information, student background,  parental  

information,  and educational resources, as well as classroom performances, can be used to empower 

teachers as advocates for learners. 

1) pragmatic 2) consequential 3) concurrent 4) predictive 

33- Which of the following statements is NOT true about curvilinear relationships? 

1) They should not be analyzed using a Pearson r.  

2) They often occur when one of the sets of numbers is a function of time.  

3) They are positive and negative relationships combined into the same scatterplot.  

4) They occur when the observed correlation is larger than the critical value. 

34- What are the three potential problems with correlational analysis? 

1) Skewness, restriction of range, and causality  

3) Skewness, meaningfulness, and causality  

2) Outliers, restriction of range, and causality  

4) Outliers, meaningfulness, and causality 

35- In estimating the dependability of criterion-referenced tests, approaches that consider all classification 

errors as equally serious are referred to as ………, while those that consider classification errors to vary 

depending on how far the misclassifies domain score is from the cut-off score are called ……… . 

1) phi dependability indices – phi (lambda) dependability indices  

2) phi (lambda) dependability indices - phi dependability indices  

3) threshold loss agreement indices - squared-error loss agreement indices  

4) squared-error loss agreement indices - threshold loss agreement indices  

36- Which of the following statements is NOT true about multiple-trait scoring? 

1) It may be either general or task specific, but instead of awarding a single score to a performance, multiple scores 

are awarded. 

2) Each score represents a separate claim about the relationship between the evidence and the multiple underlying 

constructs. 

3) The method of constructing multiple-trait scoring systems may be through either expert committee judgment or 

the analysis of samples. 

4) The score tells us about the ability of the student to perform on a specific task, or a specific species of tasks, 

rather than tasks in general. 

37- As a type of reverse engineering in the process of test creation, ……… reverse engineering provides 

insight beyond the test setting, and makes it possible to discover larger realities. 

1) critical 2) parallel 3) test deconstruction 4) straight 
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38- What are the five components of Celce-Murcia, Dornyei, and Thurrell's model of communicative 

competence? 

1) sociocultural competence, actional competence, linguistic competence, discourse competence, and pragmatic 

competence 

2) sociocultural competence, actional competence, linguistic competence, discourse competence, and strategic 

competence 

3) sociocultural competence, actional competence, linguistic competence, discourse competence, and illocutionary 

competence 

4) sociocultural  competence,  actional  competence, organizational competence, discourse competence, and 

illocutionary competence 

39- In Item Response Theory, the item information function gives differing information at different levels 

of ability, that is, ……… . 

1) a difficult item will provide very little information at high levels of ability and much information at low levels of ability  

2) a difficult item will provide very much information at high levels of ability and little information at low levels of ability  

3) an easy item will provide very much information at high levels of ability and little information at low levels of ability  

4) an easy item will provide very little information at high levels of ability and little information at low levels of ability 

40- Which of the following statements is NOT true about phi dependability index? 

1) It is a general-purpose estimate of the objective-referenced dependability of a test.  

2) It gives no information about the reliability of the individual objectives-based subtests.  

3) It estimates the overall dependability of the scores independent of a cut-score.  

4) It is also known as the generalizability coefficient of absolute error. 

41- Which of the following does NOT refer to standard error of the mean (SEM)? 

1) It is the degree to which the results from the sample deviate from those that would be obtained from the entire population.  

2) There is an inverse relationship between sample size and SEM. In other words, as the sample size increases, 

SEM falls.  

3) It is the range within which the mean of the population is likely to be from the mean of the sample at a given 

level of probability.  

4) The standard error of the mean is the standard score of the different sample means if you took multiple samples 

from the same population. 

42- Which of the following refers to discriminate validity? 

1) The agreement between a theoretical concept and a specific measuring device  

2) The lack of a relationship among measures which theoretically should not be related  

3) The general agreement among ratings, gathered independently of one another, where measures should be 

theoretically related  

4) An unforeseen, and unaccounted for variable that jeopardizes reliability and validity of an experiment's outcome 

43- Which of the following is NOT true? Operational definitions …….. 

1) take an abstract idea and make it measurable  

2) conform to the requirement of statistical analysis  

3) increase the probability that experiments will succeed  

4) refer to a procedure that specifies the meaning of a concept 

44- The dependent variable is so called because ……… . 

1) scores on this variable can be expected not to vary in an experiment  

2) scores on this variable depend on how they are manipulated by the researcher  

3) scores on this variable are hypothesized to depend on, and vary with, the value of the independent variable  

4) the outcome of an experiment is hypothesized to depend on the effect that this variable has on the independent variable 
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30- Choice "4"  

According to Bachman (1990), our primary interest in using language tests is to make inferences about one or more 

components of an individual’s communicative language ability. A major concern in the design and development of 

language tests, therefore, is to minimize the effects of test method, personal attributes that are not part of language 

ability, and random factors on test performance. Similarly, the interpretation and use of language test scores must 

be appropriately tempered by our estimates of the extent to which these scores reflect factors other than the 

language abilities we want to measure. Random factors and test method facets are generally considered to be 

sources of measurement error, and have thus been the primary concern of approaches to estimating reliability. 

Personal attributes that are not considered part of the ability tested, such as sex, ethnic background, cognitive style 

and prior knowledge of content area, on the other hand, have traditionally been discussed as sources of test bias, 

or test invalidity.  

 
 

31- Choice "2"  

According to James Dean Brown, to calculate T-score, we must first calculate z-score through the formula: 

X M
z

S


  

X student 's score  

M mean  

S= standard deviation  

In this example, X is 61, M is 41, and S is 10. Thus:  

61 41
z 2

10


    

Now we can convert z score into T-score through the formula:  

T 10z 50

T 20 50 70

 

  
  

 
 

32- Choice "2"  

According to Fulcher & Davidson, it is not surprising that many language teachers see their role as assessor as 

contributing to consequential validity. It is suggested that the integration of evidence, including demographic 

information, student background, parental information and educational resources, as well as classroom 

performance, can be used to empower teachers as advocates for learners. One clear example of this is in the 

provision of resources for English language learners in the mainstream US educational system. The process of 

integrated assessment could be used to improve educational systems beyond the school by showing what 

sociocultural and resourcing issues impact upon language learning and general educational development. 

  
33- Choice "4"  

According to James Dean Brown, an important assumption of the Pearson Product Moment Correlation is that the 

relationship between the two sets of scores should be linear. In other words, fitting a straight line through the 

points on the scatterplot must make sense. An ideal perfectly straight line is obtained when the correlation 

coefficient is + 1 or -1.  In reality, such a perfect linear relationship is seldom obtained. When the relationships 

obtained are not linear, we call them curvilinear. Curvilinear relationships should not be analyzed using a 

Pearson r. Such relationships often occur when one of the sets of numbers is a function of time. Also 

curvilinear relationships are produced when the positive and negative relationships are combined into the 

same scatterplot. 

  

34- Choice "1"  

According to James Dean Brown, there are a number of ways in which interpretations of results can go awry in 

applying correlational analysis to the problems of test development. Three potential pitfalls may occur: restriction 

of range, skewedness, and causality. 
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35- Choice "3"  

Bachman (1990) describes two approaches to estimating the dependability of criterion-referenced tests:  

Threshold loss agreement indices: these approaches treat all misclassifications as equally serious. Two 

examples of these approaches include the agreement coefficient and the kappa coefficient. Both of these 

approaches measure the consistency of masters/non-masters classifications.  

Squared-error loss agreement indices: these indices treat misclassification errors near the cut-off score as less serious 

than those far from the cut-off score. An example of these indices includes phi(lambda) dependability index. 

  

36- Choice "4"  

Fulcher & Davidson describes the differences between primary-trait scoring and multiple-trait scoring as follows:   

Primary trait scoring allocates a single score to a performance, but the scoring procedure is designed for each 

individual task, or class of tasks. Weigle (2002: 110) lists the components of a primary trait scoring guide as follows: 

- a description of the task 

- a statement of the primary trait (construct) to be measured 

- a rating scale with level descriptors 

- samples of performance to illustrate each level 

- explanations of why each sample was graded in the way it was. 

As a rating scale is required for each task or task type, the development process is much longer and more complex. 

There are multiple scales that have to be used by raters if they are to assess more than one task type, thus making 

the rating process more difficult. However, primary trait scoring benefits from the requirement that there have to be 

very careful and explicit statements linking evidence to claims. This means that samples have to be judged by many 

experts, and the key features that make one performance better than another have to be laid out so that other experts 

would be likely to come to the same judgments as the test developers.  

Note, however, that the score tells us only about the ability of the student to perform on a specific task, or a 

specific species of tasks, rather than tasks in general. What we gain in explicitness and a stronger validity claim 

has to be offset against a reduction in the generalizability of the meaning we may wish to invest in the score. 

Multiple-trait scoring may be either general (as in holistic scoring) or task specific (as in primary trait scoring), but 

instead of awarding a single score to a performance, multiple scores are awarded. Each score represents a 

separate claim about the relationship between the evidence and the multiple underlying constructs. The method 

of constructing multiple-trait scoring systems may be through either expert committee judgment or the analysis 

of samples. This is also the case with analytic scoring, which requires the counting of something (e.g. errors) in order to 

arrive at a score. 

  
37- Choice "3"  
According to Fulcher & Davidson, there are five types of reverse engineering, and the types overlap: 
- Straight RE: this is when you infer guiding language about existing items without changing the existing items at 
all. The purpose is solely to produce equivalent test questions. 
- Historical RE: this is straight RE across several existing versions of a test. If the archives at your teaching 
institution contain tests that have changed and evolved, you can do RE on each version to try to understand how 
and why the tests changed. 
- Critical RE: perhaps the most common form of RE, here as we analyse an item, we think critically: are we testing 
what we want? Do we wish to make changes in our test design? 
- Test deconstruction RE:- whether critical or straight, whether historical or not, provides insight beyond the test 

setting. We may discover larger realities - why, for instance, would our particular test setting so value close 
reading for students in the seat-belt and attendance items? What role does close inferential reading have to the 
school setting? Are these educators using it simply to produce difficult items and thus help spread out student 
ability - perhaps in a bell-shaped curve? The term ‘test deconstruction’ was coined by Elatia (2003) in her analysis 
of the history of a major national language test. 
- Parallel RE: In some cases, teachers are asked to produce tests according to external influences, what Davidson 
and Lynch call the ‘mandate’. There may be a set of external standards outside the classroom - as, for example, the 
Common European Framework. Teachers may feel compelled to design tests that adhere to these external 
standards, and, at the same time, the teachers may not consult fully with one another. If we obtain sample test 
questions from several teachers which (the teachers tell us) measure the same thing, and then perform straight RE 
on the samples, and then compare the resulting specs, we are using RE as a tool to determine parallelism.  
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38- Choice "2"  
Celce-murcia, Dörnyei and Thurrell’s model of communicative competence (as cited in Fulcher & 

Davidson):  
Celce-Murcia et al. (1995: 5) argue that since the Canale and Swain (1980) model ‘there has been no serious 
endeavour to generate detailed content specifications for CLT that relate directly to an articulated model of 
communicative competence’. Although they refer to Bachman (1990) and Bachman and Palmer (1996), these 
models are criticized as relating only to the context of language testing. That is, they are seen as being 
conceptualized as tools for language testing, rather than as more general models of communicative competence. 
Secondly, Celce-Murcia et al. are critical of the types of content specifications that have been developed on an ad 
hoc basis for syllabus design, because they were not built on a model of communicative competence. What they 
attempt to do, therefore, is produce ‘a detailed description of what communicative competence entails in order to 
use the sub-components as a content base in syllabus design’.  
This model is made up of five components. Discourse competence remains a separate component as defined by 
Canale (1983a, 1983b), while actional competence appears as the knowledge required to understand 
‘communicative intent by performing and interpreting speech acts and speech act sets’ (1995: 9). Indeed, it is the 
appearance of actional competence that makes this different from the Canale model, as it separates the ability to 
understand speech acts from sociolinguistic competence. However, sociolinguistic competence is re-labelled as 
sociocultural competence ‘to better distinguish it from actional competence’. Grammatical competence is also re-
labelled as linguistic competence as it includes lexis and phonology as well as syntax and morphology. The 
definition of strategic competence is essentially unchanged from Canale and Swain (1980) as a set of skills for 
overcoming communication problems or deficiencies in other competences, rather than the more general set of 
cognitive strategies envisaged by Bachman and Palmer (CelceMurcia et al., 1995: 27). This model is presented 
graphically as follows:  

 

  

39- Choice "2"  

The answer key given by Sazemane Sanjesh (i.e. 1) is definitely wrong.  

There are a number of limitations on both CTS theory and G-theory with respect to estimating the precision of 

measurement. First, estimators of both reliability and generalizability, and the standard errors of measurement 

associated with them, are sample dependent, so that scores from the same test administered to different groups of 

test takers may differ in their reliabilities. A second limitation is that error variance is treated as homogeneous 

across individuals, so that estimates of reliability or generalizability are based on group, rather than individual 

performance. That is, measurement error is assumed to be the same for individuals whose test performance is 

excellent, poor, or average, so that a low score on a test is regarded as just as reliable an indicator of ability as an 

average score. 

These limitations on the CTS theory and G-theory approaches to precision of measurement are addressed in the 

IRT concept of information function. The item information function refers to the amount of information a given 

item provides for estimating an individual’s level of ability, and is a function of both the slope of the ICC and the 

amount of variation at each ability level. In general, the steeper the slope of the ICC and the smaller the variation, 

the greater the information function. Thus, a given item will have differing information functions at different levels 

of ability. That is, a difficult item will provide very little information at low levels of ability, since virtually all 

individuals at these levels will get the item wrong. Similarly, an easy item that high ability individuals uniformly 

answer correctly will not provide much information at this ability level. Thus, the information function of a 

given item will be at its maximum for individuals whose ability is at or near the value of the difficulty parameter. 
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40- Choice "1"  

According to James Dean Brown, the phi dependability index (Q) is also known as the generalizability coefficient 

for absolute error. Phi is a general-purpose estimate of the domain-referenced dependability of a test. This 

interpretation assumes that the items are sampled from a well-defined domain and gives no information about the 

reliability of the individual objectives-based subtests. Nevertheless, phi does provide a handy way to estimate 

the overall dependability of the scores without reference to a cut-score. 

 
 

41- Choice "4"  

Choices (1): In statistics, a sample mean deviates from the actual mean of the population, and this deviation is 

called the SEM.  

Choice (2): The terms standard error of mean and standard deviation are often confused. The contrast between the 

two terms reflects the important distinction between the data description and inference. SD is a valid measure of 

variability regardless of the distribution while the SE of the sample mean depends on both the standard deviation 

and the sample size, and SEM falls as the sample size increases.  

Choice (3): SEM is a computed value based on the size of the sample and the standard deviation of the distribution, 

indicating the range within which the mean of the population is likely to be from the mean of the sample at a 

given level of probability.  

Choice (4): SEM is the standard deviation of the distribution of the sample means that gives analysts an estimate of 

the variability that they would expect if they were to draw multiple samples from the same populations.  

 
 

42- Choice "2"  

Construct validity seeks agreement between a theoretical concept and a specific measuring device or procedure. It 

can be broken down into two sub-categories: Convergent validity and discriminate validity. Convergent validity is 

the actual general agreement among ratings, gathered independently of one another, where measures should be 

theoretically related. Discriminate validity is the lack of a relationship among measures which theoretically 

should not be related. 

  

43- Choices "2 & 3"  

Operational definitions: 

a. make terms used in a study as explicit as possible, 

b. take abstract theoretical concepts and make them measurable variables,  

c. specify the procedure or operation to be followed in producing or measuring a concept. 

  

44- Choice "3"  

According to Ary (2018), in its simplest form, an experiment has three characteristics: (1) An independent variable 

is manipulated; (2) all other variables that might affect the dependent variable are held constant; and (3) the effect 

of the manipulation of the independent variable on the dependent variable is observed. Thus, in an experiment the 

two variables of major interest are the independent variable and the dependent variable. The independent variable is 

manipulated (changed) by the experimenter. The variable on which the effects of the changes are observed is called 

the dependent variable, which is observed but not manipulated by the experimenter. The dependent variable is so 

named because its value is hypothesized to depend on, and vary with, the value of the independent variable. 

For example, to examine the effect of different teaching methods on achievement in reading, an investigator would 

manipulate method (the independent variable) by using different teaching methods in order to assess their effect on 

reading achievement (the dependent variable). 

  

45- Choice "1"  

There are two important psychometric properties - reliability and validity. Reliability deals with the extent to 

which a measure yields consistent results across two attempts of testing. Validity refers to the extent to which a 

study actually captures or measures what it purports to examine. 

The real difference between reliability and validity is mostly a matter of definition. Reliability estimates the 

consistency of your measurement, or more simply the degree to which an instrument measures the same way each 

time it is used under the same conditions with the same subjects. Validity, on the other hand, involves the degree to 

which you are measuring what you are supposed to, more simply, the accuracy or truthfulness of your measurement. 

  



 

 
انگليسي زبانآموزش  پاسخنامهسؤالات و              278

 ـدكتري 2805 (كد  ( 1402
  

  دكتري يكمدرسان شريف رتبه 

 68- To which SLA theory does the principle ‘learners tend to process the first noun or pronoun they 

encounter in the sentence as subject and/or agent’ belong? 
1) Pienemann’s Processibility Theory 2) Chomsky’s Universal Grammar Theory 
3) Lantolf’s Sociocultural Theory 4) VanPatten’s Input Processing Theory 

 69- Which of the following is NOT correct about The Silent Way? 

1) It gives primacy to learning over teaching. 
2) It was essentially developed based on the desuggestopedic triangle. 
3) It generally assumes conscious control of learning for students. 
4) It claims that L2 learning is radically different from L1. 

 70- Which of the following is correct about the Sociocultural Theory? 

1) The theory considers ZPD and scaffolding as essentially the same concepts. 
2) The theory discusses and confirms the similarity between the ZPD and Krashen’s i+1. 
3) The theory considers language as a cultural tool used to carry out abstract activities. 
4) The theory is grounded in the genetic law of cultural development. 

 71- ‘Non-native-like structures in the L2 in spite of abundant linguistic input and years of practice’ is the 

best definition for …….. . 
1) linguistic unsystematicity 2) avoidance strategy  
3) fossilization  4) interlanguage  

 72- All of these features characterize the construct of L2 explicit knowledge EXCEPT: 

1) response using rules  2) no time pressure  
3) primary focus on meaning 4) low degree of certainty in responses 

 73- ‘Taking risks wisely’ and ‘rewarding oneself’ are examples of ………. strategies. 

1) affective 2) metacognitive 3) cognitive 4) social 

 74- Based on the tenets of the sociocultural theory, successful learning involves a shift from ............ 

activity to …….. activity. 
1) collaborative inter-mental - autonomous intra-mental 
2) collaborative intra-mental - autonomous inter-mental 
3) autonomous intra-mental - collaborative inter-mental 
4) autonomous inter-mental - collaborative intra-mental 

 75- Gathering classroom information through videorecording by a researcher other than the teacher is 

……… and can be considered …….. .  
1) etic — less intrusive 2) emic — more intrusive 3) etic — more intrusive 4) emic — less intrusive 

 76- Which of the following is among the variable (and not absolute) features of ESP curricula and teaching? 

1) It may be restricted as to the language skills to be learned 
2) It is designed to meet the specified needs of the learner 
3) It is centered on the language appropriate to activities in discourse, semantics, and the analysis of this discourse 
4) It is related in content to particular disciplines and activities 

 77- Which of the following is NOT a syllabus type? 

1) Register-based syllabus 2) Task-based syllabus  
3) Project-based syllabus  4) Genre-based syllabus  
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 78- In which stages of a metacognitive pedagogical sequence for listening, ‘monitoring and problem 

solving’ are found?  
1) pre-listening and first listen 2) first listen and second listen 
3) second listen and third listen 4) third listen and evaluation & planning 

 79- Which aspect of L2 speech does NOT contribute to a lack of intelligibility? 

1) misplaced prominence  2) incorrect word stress  
3) clear articulation of consonants 4) speaking too fast  

 80- With regard to using grammar in a writing classroom, which one of the following is NOT expected in 

a sample text-analysis lesson? 
1) Ignoring cohesive devices 
2) Discussing tense and time frame shifts 
3) Unpacking meanings in sentences in context 
4) Comparing language differences across genres or text types 
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67- Choice "2"    Source: Ellis, R. (2012, p. 272). 

 
 

68- Choice "4"    Source: VanPatten, B. (2015, p.p. 74-75). 
Input processing: The claims 
The most widely known model for input processing has been developed by Bill VanPatten. In that model, learners’ 
processing strategies are couched in terms of principles that guide processing. Following are four of the major 
principles in the model. Each of these principles has corollaries or “subprinciples” that refine and explicate them. 
 Learners process content words in the input before anything else. Called the Primacy of Content Words, this 
principle claims that L2 learners come to the task of acquisition knowing that words exist and seek these as the key 
elements to the meaning of an utterance.  
 Learners will process lexical items for meaning before grammatical forms when both encode the same meaning. 
Here the idea is that when redundancy exists in language, lexical items are processed prior to grammatical form as 
a natural consequence of the Primacy of Content Words. This is called the Lexical Preference Principle. 
 Learners tend to process the first noun or pronoun they encounter in the sentence as subject and/or agent. 
Regardless of learners’ first language, this principle is posited as a universal tendency among learners. The idea is 
that word order serves as a major first cue to who did what to whom even when the word order leads to a wrong 
sentence interpretation. This is called the First-noun Principle.  
 Learners tend to process items in sentence initial position before those in sentence final position and those in 
sentence medial position. This is the only principle that deals with what is called salience in the input. It is referred 
to as the Sentence Location Principle. 
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69- Choice "2"    Source: Richards & Rogers (2001, p.p. 82-83). 

Option (1): Gattegno’s repeated emphasis on the primacy of learning over teaching places a focus on the self of 
the learner, on the learner’s priorities and commitments.  

Options (3 & 4):  Gattegno states that the processes of learning a second language are “radically different” from those 
involved in learning a first language. The second language learner is unlike the first language learner and “cannot 
learn another language in the same way because of what he now knows” (Gattegno 1972: 11). The “natural” or 
“direct” approaches to acquiring a second language are thus misguided, says Gattegno, and a successful second 
language approach will replace a natural approach by one that is very artificial and, for some purposes, strictly 
controlled. The “artificial approach” that Gattegno proposes is based on the principle that successful learning involves 
commitment of the self to language acquisition through the use of silent awareness and then active trial. 

 
70- Choice "4"    Source: VanPatten, B. (2015, p. 214). Theories in second language acquisition. 

Options (1) & (2): There are two general misconceptions about the ZPD. The first is that the ZPD is equivalent to 
scaffolding (or assisted performance) and the second is that it is similar to Krashen’s notion of i + 1. Both 
assumptions are inaccurate. 

Option (3): SCT (socio-cultural theory) construes language as a cultural tool used to carry out concrete goal 
directed activities.  

 
71- Choice "3"    Source: Mitchell & Myles (2013, p. 142). 

Fossilization, that is, non-native-like structures in the L2 in spite of abundant linguistic input and years of practice, 
is a result of declarative knowledge that is non-native-like becoming automatized.  

 
72- Choice "3"    Source: Mitchell & Myles (2013, p. 137). 

 
 

73- Choice "1"    Source: Mitchell & Myles (2013, p. 22). 
e.g. “creating mental images” Memory strategies 
e.g. “analyzing and reasoning”, “practising” (both repetition and natural practice) Cognitive strategies 
e.g. “guessing intelligently”, “adjusting the message” Compensation strategies 

e.g. “setting goals and objectives”, “self-evaluating” Metacognitive strategies 
e.g. “taking risks wisely”, “rewarding yourself” Affective strategies 
e.g. “cooperating with peers”, “asking for clarification or verification” Social strategies 

Oxford’s (1990) taxonomy of learning strategies 
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74- Choice "1"    Source: Mitchell & Myles (2013, p. 222). 
Regulation, scaffolding and the Zone of Proximal Development: The mature, skilled individual is capable of 
autonomous functioning, that is of self-regulation. However, the child or the unskilled individual learns by 
carrying out tasks and activities under the guidance of other more skilled individuals (such as caregivers or 
teachers), initially through a process of other-regulation, typically mediated through language. That is, the child or 
the learner is inducted into a shared understanding of how to do things through collaborative talk, until eventually 
they internalize or appropriate new knowledge or skills into their own individual consciousness. So, successful 
learning involves a shift from collaborative inter-mental activity to autonomous intra-mental activity. The process 
of supportive dialogue which directs the attention of the learner to key features of the environment, and which 
prompts them through successive steps of a problem, has come to be known as scaffolding.  

 
75- Choice "3"    Source: Celce-Murcia, M. (2014, p. 625). 
Celce Murcia presents a two-way matrix for gathering classroom information (see table below): 

E
ti

c 

More Intrusive Less Intrusive 
(A) (B) 

• A videorecording (video + audio) is made. 
• A video- (or audio-) recording is made for 
the first time. 
• A videocamera that is large and bulky is put 
at the front of the room. 
• Learners participate in analyzing video recordings 
during class time. 
• A trained observer is inside the classroom. 
• The in-class observer is someone unknown 
to learners. 
• The in-class observer takes notes or 
completes an observation schedule live in the 
classroom. 
• A supervisor gathers information on teaching 
for a formal assessment of teaching.  

• An audio-recording only is made. 
• A video- (or audio-) recording is made for the 
fifth time. 
•  A videocamera that is small is put out of sight 
of students. 
• Learners participate in analyzing video-recordings 
of lessons only after a course has ended. 
• A trained observer watches a video-recording of lesson. 
• The in-class observer is someone learners know 
and are comfortable with. 
• The in-class observer watches and listens, tries to 
blend into the background, and composes field notes 
only after the lesson has ended. 
• A teacher gathers information on teaching through 
self-initiated collaborations with peers/colleagues. 

E
m

ic
 

(C) (D) 

• Students compose journals in which they 
discuss their experiences in the course and how 
they perceive the course. 

• The teacher conducts student focus groups. 

• Students are frequently interviewed. 
• Whole-class, inside-the-classroom discussions 
about learners’ perceptions and preferences are 
conducted while the course is in process. 
• A student focus group, with the whole class 
 participating, is held. 
• The teacher serves as the focus group 
facilitator. 
• Students complete several instructor assessment 
forms at different points during the course 
(formative). 
• Five-minute papers are assigned frequently 
and on a regular basis. 
• The teacher uses stimulated recall while the 
course  is in process. 
• The teacher and learners collaborate to gather 
 information on the teaching-learning process. 

• The teacher keeps a journal or engages in a 
regular practice of lesson reporting that focuses on 
course experiences and perceptions. 
• A third party conducts student focus groups in 
which  learners’ comments are kept anonymous. 
• Students are infrequently interviewed. 
• Outside-of-class discussions with individual learners 
about their perceptions and preferences are conducted 
while the course is in process. 
• A student focus group, with only some class 
members participating, is held. 
• A teacher-colleague serves as the focus group 
facilitator. 
•   Students complete a single end-of-term instructor 
assessment form (summative). 
• Transcripts are generated for discourse analysis 
of lesson events. 
• The teacher uses stimulated recall only after the 
course is over. 
•      The teacher gathers information on teaching 
without learner participation (but may collaborate 
with colleagues).  
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76- Choice "1"    Source: Celce-Murcia, M. (2014, p. 472). 
Strevens’s (1988) definition of ESP makes a distinction between: 
Absolute characteristics: ESP consists of English language teaching which is: 
 Designed to meet the specified needs of the learner; 
 Related in content (i.e., in its themes and topics) to particular disciplines, occupations and activities (and contexts); 
 Centered on the language (and behaviors) appropriate to those activities in syntax, lexis, discourse, semantics 
(etc.) and analysis of this discourse; 
 In contrast with General English. 
Variable characteristics: ESP may be, but is not necessarily: 
 Restricted as to the language skills to be learned (e.g., reading only); 
 Not taught according to any pre-ordained methodology.  

 
77- Choice "1"    Source: Celce-Murcia, M. (2014, p.p. 50-51). 

Syllabus types:  
 Grammatical, formal, or structural syllabuses 
 Notional-functional syllabus 
 Task-based syllabus 
 Skills-based approaches 
 Lexical syllabus 
 Genre or text-based syllabus 
 Project-based language learning 
 Content-based instruction and content and language integrated learning 
 Negotiated syllabus 

 
78- Choice "3"    Source: Celce-Murcia, M. (2014, p. 85). 
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79- Choice "3"    Source: Celce-Murcia, M. (2014, p. 144). 
Which aspects of L2 speech contribute most to a lack of intelligibility? 
Numerous studies have revealed the importance of suprasegmental features in intelligible speech. However, 
segmental issues can affect intelligibility as well. Specific features shown to cause a lack of intelligibility include: 

 misplaced or missing prominence 

 incorrect word stress  

 insufficient differentiation in syllable duration between stressed and unstressed syllables, thereby creating an 
unnatural speech rhythm 

 lack of clearly articulated consonants, both in final position and in stressed syllables 

 speaking too slowly and/or too fast  

 too many pauses and/or pauses that are too long 

 too little variation in pitch 

 
80- Choice "1"    Source: Celce-Murcia, M. (2014, p.p. 246-247). 

Sample text-analysis lessons 
The following are a few examples of lessons that focus on grammatical features in texts:  

 Tense and time frame shifts 

 Unpacking meanings in sentences in context 

 Identifying cohesive devices 

 Comparing language differences across genres or text types 

 Expressing stance: Hedging 
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